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1. Statement of Purpose  
 
Holme Grange provides a safe learning environment based on mutual respect by all in our 
community. We want to see all pupils thrive and succeed and develop a growth mindset. 
We strive to achieve this by being a nurturing and supportive school.   
 
We understand the importance of creating an expectation of certainty for children. We will 
provide clear and transparent responses to both positive and negative behaviour, whilst 
retaining creativity and flexibility to accommodate each individual.  
 
All that we do is underpinned by our value system – The Holme Grange Way, Our Learning 
Habits and our Work Hard / Play Fair motto.  
 
The school promotes an inclusive, anti-discriminatory culture in which racism, faith-
targeted abuse, prejudice-based harm and other forms of discriminatory behaviour are 
recognised, challenged and addressed. The school recognises that such behaviour may 
also constitute a safeguarding concern. 
 
1.1 Who are our Stakeholders?  
Our Children - come from a diverse set of contexts, including those with SEND and/or 
emotional and behavioural needs, - this impacts levels of motivation encouragement and 
engagement. Our policy must reflect the contextual needs of each child. We also 
recognise that new pupils have experienced a diverse range of systems in previous 
schools and will need guidance and support to adjust to our setting.  
Our Parents and Carers - have high expectations of the nurturing ethos of our school. Their 
expectation is that we understand their children, applying fairness and consistency in the 
application of our response to behaviour, yet also being considerate when circumstance 
requires a flexible approach.  
Our Teachers, TAs and ALC - are also a diverse group of people with varying experiences 
of behaviour systems and approaches. They may have a particular process that they have 
always used – which either is helpful to share as good practice, or unhelpful that it is 
unaligned with the ethos and type of child we have. As a community we need to support 
and encourage one another to meet the expectations of this policy.  
Our Support and Auxiliary Teams: Are also a diverse group, some of whom may not have 
worked directly with children but need to interact with them to a greater or lesser degree. 



They deserve the same level of respect and consideration as teaching staff but also need 
to know how to respond to behaviour expectations.  
Our SLT/SMT - Are the gatekeepers and role-models, ensuring that the staff and pupils 
are empowered to demonstrate appropriate behaviour. They should support restorative 
processes and support all by identifying needs, training, and opportunities for growth.  
Our Governors – Are a supportive team that holds Senior Leaders and The Head to 
account for managing behaviour in line with DfE and ISI guidelines.  
 
2. Social Norms  
2.1 Rationale:  
The ethos and basis of this policy is based on identifying the Social Norms that we feel 
represent our community and how we respond to behaviour, In line with DfE guidance . 
These norms will allow us to align each of the parts to the whole. Furthermore, it will guide 
the processes, procedures, and implementation of the policy and act as a set of defining 
values that underpin our Code of Conduct:  
 

• Demonstrating mutual respect and empathy.  
 

• Reflecting and Accepting accountability for our actions.   
 

• An equitable response to positive and negative behaviour.  
 

• To value honesty and integrity.  
 

• To value and respect difference and actively challenge racism, faith-targeted 
abuse, prejudice and discrimination.  

 
• To develop independence and ‘behaviour for life’.  

 
 
3. Safeguarding and Behaviour 

Behaviour and safeguarding are closely linked. Changes in behaviour, persistent difficulties 
and serious incidents may indicate abuse, neglect, exploitation, mental health difficulties, 
SEND, harmful peer relationships or other safeguarding needs. 

Staff must recognise that children may experience prejudice-based harm, including 
racism, faith-based prejudice and other forms of discrimination. Such experiences may 
affect a child's welfare, wellbeing, mental health, sense of safety and willingness to seek 
help. These concerns must therefore be considered within safeguarding practice where 
appropriate. 

Discriminatory behaviour, including racism, faith-targeted abuse and other prejudice-
based incidents, may constitute child-on-child abuse. This may be the case whether or not 
the behaviour is repeated or meets the school's definition of bullying. 

Where behaviour raises a safeguarding concern, staff must report it immediately to the 
DSL or a DDSL in accordance with the Safeguarding and Child Protection Policy. Ordinary 
behaviour fact-finding must not delay or compromise safeguarding action. 



A safeguarding response and a behaviour response may operate alongside one another. 
The use of a sanction does not remove the need to consider the welfare and support 
needs of the pupil who has experienced harm, the pupil who has displayed the behaviour 
and any other affected children. 

 
 
 
4. Pedagogy: Teaching and Learning  
Excellent teaching ensures focus and engagement – helping to avoid poor behaviour.  
We believe that effective teaching and learning strategies adapted to our pupils’ needs, 
will in turn lead to improved behaviour for learning. Negative behaviours are less likely to 
be evident when pupils are engaged, challenged, and motivated to take ownership of their 
learning journey.  
4.1 Expected Practice for Teachers:  
Greetings and classroom etiquette:   

• pupils should line upside the classroom  
• there should be a formal greeting at the start of the lesson  
• devices are to remain closed until the teacher asks pupils to open them.  

4.2 Starters and Focusing techniques / Ending Lessons   
 

• Starters – all lessons should have a planned, purposeful start  
• Learning Objectives – all lessons should clearly communicate what pupils are 

learning   
• Teachers to make it clear that pupils have responsibility to help create a positive 

and tidy learning environment   
• Teachers to give pupils opportunities to develop ownership of their learning and 

their own responsibilities   
• Lesson endings – all lesson endings should be clearly managed with the teacher 

ensuring pupils are smartly dressed; with blazers on and ready to move calmly on 
to their next lesson  

4.3 Adaptive teaching  
Pacing of lessons should be adapted to learners’ needs  
Reasonable Adjustments should be made for SEN or a child’s emotional and behavioural 
needs  
 
Teachers are mindful of the way pupils learn, for example a recognition of Meta-cognitive 
learning strategies   
Teachers should provide opportunities for independent learning  
 
Responding in the moment and adjusting the lesson plan where opportunity or necessity 
would improve engagement and ownership of the learning.  
 
4.4 Device use  
Teachers should ensure that:  
 

• Devices are used strategically and appropriately to enhance learning  



• Distractions caused by devices are avoided by ensuring devices are only used 
when needed and appropriately.  

• The Acceptable Use Policy is applied in all lessons and sanctions for misuse are 
consistently enforced.   

• A specific sanction of 3 demerits for misuse of Ai or their devices (see Ai Policy) will 
lead to a special ‘detention’ session with the Head of Ai who runs an IT awareness 
course for pupils.   

• Using tracking and monitoring Apps to ensure engagement on the task at hand.  
 
5. Roles and Responsibilities  
 
Like safeguarding, responding to behaviour, is everyone's responsibility.   
 
Clarity of each person's role and responsibility in responding to behaviour, will allow for:  
 

• clear communication,  
• the avoidance of ambiguity of how the policy is managed and implemented,   
• And consistency in outcomes.  

 
  
5.1 Parents  
 

• Support the school’s ethos, processes, and systems for managing behaviour – both 
positive and negative.  

• Use school systems, such as the Engage portal, to keep up to date with their child’s 
rewards and sanctions.  

• To maintain regular communication with staff to keep us aware of circumstances 
that might affect their behaviour – in both positive and negative ways.  

 
5.2 Pupils  
 

• Develop ‘behaviour for life’ - proactive behaviours like being ready for learning and 
having a growth mindset.  

• Accept accountability for actions  
• Embrace the opportunity for restoration and ‘making it right’.  
• Be a ‘good citizen’ of Holme Grange, including being supportive of others who may 

be struggling  
• Act with Honesty and Integrity  
• Accept consequences of actions with the intent of reflecting and learning from 

mistakes.  
• Not engage in racist, faith-targeted, prejudicial, discriminatory or hate-related 

language or behaviour, including online, and report such behaviour when they 
experience or witness it. 

 
5.3 Form Tutors  
 

• First port of call for communication with parents, pupils and colleagues.  



• Celebrate achievements inside and outside school. Ensure Head of Senior School is 
aware of significant achievements to be shared in Assembly.  

• Teacher / pupil mediation – assist with restorative discussions where appropriate.  
• Target setting and 1:1 follow up discussion to improve behaviour outcomes.  
• Monitor trends – common problems / trends to be discussed with pupils and 

highlighted with Asst. Heads, and parents where appropriate.   
• Use data to set targets and growth plan for each pupil.   
• Pupil patterns of behaviour should be shared with Subject HODs when 

academically related or with Asst Heads when behavioural or pastoral.  
 
  
 
5.4. TAs and ALC staff  
 

• To support teachers and school leaders around the school where necessary in 
rewarding positive behaviour and sanctioning negative behaviour  

• Whilst not being the sole leader of behaviour management in classrooms, to play 
an active role in holding pupils accountable for their behaviour and to work with 
teachers in partnership to manage behaviour  

• To perform playground duties vigilantly and sanction behaviour where necessary, 
including enforcing expectations of behaviour according to the pupil code of 
conduct.  

• Be vigilant in reporting positive or negative behaviour to teachers or school leaders 
where necessary.  

 
5.5 HODs and Subject Teachers   
 

• Subject teachers and departments are first port of call for responding to classroom 
behaviours as well as academic performance. Pupil and adult relationships become 
strongest when behaviour is managed by the people directly involved.   

• HODs to manage academic catch-up sessions – record pupils who don’t complete 
work, record demerits and arrange a rota within their dept.   

• Monitoring teaching standards within the dept to ensure effective teaching to 
ensure positive behaviour for learning.  

 
5.6 Assistant Heads  
 

• Manage central records and track trends (Academic Catch-Up Spreadsheet and on 
Engage)   

• Parental contact to facilitate interventions once repeated patterns of behaviour 
have been established.  

• Manage after school detention programme, to further support departmental 
detentions.  

• Ensure behaviour incidents are considered through a safeguarding lens and refer 
immediately to the DSL or DDSL where a concern may involve child-on-child 
abuse, prejudice-based harm, sexual behaviour, exploitation or another 
safeguarding issue. Safeguarding and disciplinary processes may run concurrently. 



• Managing the restorative process between the teacher / pupil / parents.   
• Developing support for pupils with SEN or emotional and behavioural need, and 

working with ALC.  
• Lead progress (on behaviour) meetings and discussions with related staff, to share 

good practice and common approaches to interventions.  
• Manage Pupil Behaviour Plan (daily report) working with Form Tutors to ensure plan 

is completed every day and keeping parents up to date.  
 
5.7 Head of Senior School  

• To celebrate pupils’ achievements and also where pupils improve their behaviour.  
• To hold Senior School Head’s detentions to further support earlier detentions within 

the school. (as a follow on and escalation).  
• Make decisions about suspensions/exclusions for serious misdemeanours in 

consultation with Head of HG.  
• Policy development and review  
• Restorative processes that involve parents and pupils where Asst. Heads have 

exhausted all avenues.   
• Lead classroom observations, analysis of the health of the systems and processes 

ensuring that staff are supported, trained, and guided in line with the Teaching 
Standards and School wide KPI’s for behaviour  

 
5.8 Deputy Heads  
 

• Support the Head of Senior School with effective implementation of policy  
• Ensure the school is taking a positive and rewards-based approach to behaviour 

and that positive behaviour is commended   
• Complaints follow up to investigate parent concerns   
• Follow up related safeguarding concerns linked to behaviour.  

 
5.9 Headteacher 
 

• To promote a positive culture of rewards within the school  
• Awards ‘Heads Awards’ to pupils who have made progress  
• To ensure the overall effective implementation of the policy  
• To hold Senior Leaders to account  
• Ratifies exclusions and expulsions.  
• Ratifies and supports Policy Review.  

 
6. Induction of new people into our community  
6.1 New pupils   
The Holme Grange Way – They need to know how our values align with our expected 
behaviours in the classroom. Pupils will also be inducted on the Behaviour Policy.  
 
6.2 New Parents  
The Behaviour Policy is available on the website and is highlighted to parents at the 
Information Evening in September. Parents are informed of the key points of the Behaviour 



Policy, its ethos and how we can partner with parents to foster a positive relationship with 
the school. The school's expectations of parents are clearly stated in the induction 
meetings.  
 
6.3 New Staff   
New staff must have a session at induction on the ethos and spirit of the behaviour policy. 
They need to take time to understand its day-to-day implementation and seek clarification 
for elements they may not understand such as child-on-child abuse, prejudice-based 
harm, racism, faith-targeted abuse, discriminatory behaviour, safeguarding thresholds, 
SEND/reasonable adjustments and restorative practice. The Induction programme should 
allow time for discussion and clarification. 
 
7. Pupil transition and development  
 
Pupil support (including SEN) / Wellbeing  
 
We recognise that not everyone is the same and although we seek to apply our policy as 
fairly and equitable as possible, there may be pupils who need extra support to be able to 
engage with the expectations of this policy.   
 
To that end we need to adjust and modify how we might make reasonable adjustments for 
those that need them while still holding to the spirit and intention of the policy.  Support 
and reasonable adjustments can be provided without minimising harm experienced by 
another pupil. 
 
7.1 Year 7 
 
Year 7 will be a year to embed and allow for transition into the Senior School systems and 
ethos. The Autumn term will be a time of adjustment requiring a little more leniency in 
sanctions applied if appropriate.   
  
7.2 Transition 
 
A programme of alignment and exposure to the Senior School behaviour policy for Year 6 
pupils in the lead up to their transition to year 7 will be formally introduced at their ‘moving 
up’ day. Taster events for year 5 and 6 pupils will endeavour to begin a process of 
education about what might be new and different to life in the Prep School.   
 
7.3 Wellbeing room 
 
The availability and use of our Wellbeing room and ‘on call’ systems – will allow for pupils 
who become dysregulated to take time out from a class for an appropriate period – so that 
they can return to class and re-engage with their learning.   
 
SEN pupil Passports make specific reference to how a pupil will need support to ensure 
their behaviour is optimized for learning. Adaptive teaching is a key pedagogical strand of 



our practice which helps pupils with SEN to navigate many of the challenges they face 
each day.  
 
Pupils with SEN or emotional and behavioural needs will be held to the same expectations 
of appropriate behaviours as all pupils but where this may prove difficult – all efforts to 
pre-empt poor behaviour should be considered by teachers teaching assistants, parents 
and SMT. The school that some cases are complex and may need an individualised 
approach.  
 
8. Reward and Recognition (Merits and other Awards)  
 
Rewards and recognition are a powerful tool in driving a growth mindset and making the 
choice to aid negative behaviours. This in turn should encourage others to follow suit - ‘A 
rising tide lifts all ships in the harbour’  
 
Teachers, Support Staff and TAs are all able to acknowledge and reward good behaviour. 
This may take the form of merits, a note or call to parents, a shout out in assembly, or a 
prize are some suggestions.  
 
(See Appendices)  
 
8.1 Merits (Worth One House Point)  
 

• Merits are given to all pupils in years 7 – 11.  
• Merits will also earn your house a ‘house point’ that will count towards your houses 

overall score and may help the house reach its end of term rewards (these are 
decided with the Head of Houses each year)  

 
8.1.1 Behaviour-Related Merits   
 
Merits may be awarded for good behaviour embodying the Holme Grange Way, such as 
honesty and integrity.   
 
Holme Grange Way  
 
Pupils demonstrating the Holme Grange Way through Acts of Kindness and Service are 
part of our culture – but where a pupil embodies and amplifies this in an exemplary way to 
the rest of our community, this should carry high praise and reward – not for the sake of 
the reward, but because positivity and a strong growth mindset set a strong example to 
others.  
 
Merits and other forms of reward should be awarded specifically for improvement in 
meeting behaviour targets. This acknowledges that all pupils’ needs are different and that 
rewards are awarded on an individual basis. Pupils will be taught that positive progress in 
all forms will be celebrated.  
 



8.2 Incentives that pupils’ value  
There will be incentives that appeal to different age groups and situations. Conversations 
with pupils (pupil voice) and pupil councils, can offer opportunity for making rewards more 
personal and meaningful for pupils.  
 
8.2.1 Academic Merits  
 
Teaching Staff, TAs, SMT and the Head of School and the Headteacher can all play a 
pivotal role in recognising academic progress, growth and excellence through Merits.   
 
Academic Merits are awarded for outstanding pieces of academic work which can be 
classwork, assessments, homework, projects, exam papers and coursework.  
 
Academic Merits can be awarded for excellent effort as well as academic attainment, and 
all pupils should be supported to achieve Merits each term at a level they can access.  
 
8.3 Our Learning Habits  
 
Academic Merits can also be awarded for pupils demonstrating our school’s Learning 
Habits. Each of the learning habits represents a growth mindset and acts as a catalyst to 
deepening the value of community. Where possible we should reward pupils who 
demonstrate these on a regular basis. (not only at ‘end of term’ assemblies)  
 
  
 
8.4 Guidance for awarding Merits  
 

• Reward growth and progress as a key driver of success.  
• Measure Merit growth (don’t just award top number of merits)  
• Help pupils to set targets and reward when targets are met or exceeded.   

 
8.5 Other Rewards  
 

• Other rewards offer an opportunity for pupils to be recognised with other rewards   
• Letters home   
• Letters of commendation from HODS, Assistant Heads, Head of Senior School and 

Head of School  
• KS3 – Inter class ‘competition’ for Merits (class score) and a class activity or reward.  
• Celebrating house points award winners in assemblies, tutor times and house 

meetings  
• Opportunities for pupils to showcase pieces of work  
• Work displayed across the school  
• Celebration and recognition at speech days  
• Performances and concerts  
• Assemblies to recognise sports achievements  
• Recognition in newsletters and social media  

 



See Appendix D for greater detail.  
 
While teachers have the flexibility to choose age-appropriate rewards, they should be 
careful not to single out a pupil or group of pupils for ‘special’ rewards which other pupils 
do not have access to.  
 
Please note, we do not encourage things like sweets as prizes – we want to develop and 
encourage intrinsic reward in the first instance. Public recognition and praise are more 
sustainable, relational and ultimately more meaningful.  
 
9. Sanctions (for poor behaviour)  
 
Key considerations:   
 

• Demerits do provide a level of ‘penalty’ for poor behaviour but without some form 
of restorative action they will not necessarily modify behaviours.   

• Restorative Conversations for young people help them to learn from their mistakes 
and modify behaviour for the future.  

• All pupils should be encouraged to acknowledge and be educated about, how their 
actions affect others – restorative practices should set the record straight where 
possible and aim to restore relationships or at least set clear boundaries for how 
interactions may be improved in the future.  

• We hold the right of all to learn as key. All pupils must know that disruptive 
behaviour affects everyone.   

• Where behaviour raises a safeguarding concern, disciplinary action and 
safeguarding support may operate alongside one another. A sanction must never 
be treated as resolving the safeguarding concern. 

 
For the avoidance of doubt, if anyone in our community is unsure about a particular 
behaviour and related sanctions – please speak to a member of SMT and/or check the 
information contained in School Rules.  
 
9.1. Demerits and the escalation towards detentions  
 
Demerits are primarily used to record negative behaviour. It is important for staff to 
understand that a Demerit is a record of the behaviour, it is not to be used as a sanction in 
itself and should always be accompanied by a restorative process.  
 
Before a Demerit is given, in most cases the pupil must be given the chance to improve 
their behaviour. They should receive at least one warning which includes a reminder of the 
positive behaviour expected.   
 
For example, ‘Angela, please could you face the front and listen to the instructions being 
given.’ (Angela does not comply)  
 
‘Angela, I have already asked you to face the front and listen. If this continues, I will need to 
give you a Demerit as a record that you are not following instructions.’  
 



As a Demerit is a record of poor behaviour, it needs to be accompanied by a restorative 
and proactive approach. Please see the list in Section 8.5.  
 
The escalation process is outlined below in 8.2 onwards. Repeated demerits – ‘5 in a row’ 
lead to after school or lunchtime, detention. These are led by Asst. Heads for behaviour 
related episodes. A Friday afternoon will be the default time for after-school detentions 
where possible. Lunchtime detentions will be at the discretion of the Asst. Heads and may 
be used for a more ‘immediate’ consequence for poor behaviour  
 
A Head of Senior School After School detention will be held on Friday’s till 6pm and will be 
as a result of escalation from an Asst. Head. pupils attending these detentions will perform 
some form of community service or have to complete a restorative task (decided in 
consultation with staff, DEI lead etc.) The escalation: Two or more detentions (or 10 
demerits) leads to Heads Detention.   
 
Note: Subject heads will need to discuss with teachers and the Head of Academics 
interventions (and any sanction) for pupils who get more than 5 demerits for academic 
reasons.   
 
Data should be used to analyse trends and plan for intervention programmes for pupils for 
whom demerits are no longer acting as a form of deterrent.   
 
Data should also inform the nature of restorative practices which are also not making an 
impact to change behaviour.  
 
No demerit should be given without an explanation to the child about why it is given.  
 
9.2 Escalation Ladder Overview  
 

• 1 Demerit accrued in a half term - relevant teacher to manage the issue.  
 

• 5 Demerits accrued – pupil attends a detention with the Assistant Heads. This is 
accompanied by a restorative process of de-escalation and restoration led by the 
relevant Assistant Head. The pupil may be placed on report at this stage, led by the 
Assistant Head. Parents are informed by the Assistant Heads that their child has 
received 5 Demerits, the reasons why and what action is being taken to help the 
pupil. Parents will be advised on how to support.  

 
• 10 Demerits – pupil to see the Head of School. Parents are invited in to meet with 

the Head of School to discuss the issues and put together a behaviour plan.  
 

• If further Demerits are logged, then the matter is escalated to the Headteacher as 
necessary.  

 
• Each term the Demerits record returns to zero, unless there are on-going 

behavioural issues, where monitoring is continued.  
 
At any stage in the process, further support may be sought and agencies informed as 
appropriate. This might include:  



 
• Referral to a GP/ Counsellor/Learning Support  
• Referral to an educational psychologist  
• Internal Suspension/exclusion  

 
Exclusion provision is to be used for significant incidents, behaviour or poor attitude to 
learning. This sanction can only be issued by the Headteacher. Please see Exclusions 
Policy.  
9.3 Level 1 “Episodes”  
 
These are to be dealt with by the staff member who deal with the incident.   
 
Recorded on: 

• Engage 
• CPOMS if there is any safeguarding element.  

 
These are infrequent, minor, or less serious transgressions by the pupil and/or a pupil who 
is an accessory to the transgression. Examples include and are not limited to:  
 

• Not upholding The Holme Grange Way values.  
• Uniform: after initial verbal warning to rectify demerit given – for minor 

infringements / incorrect uniform  
• Lateness without a valid reason  
• Lack of manners or common courtesy  
• Disrupting the learning of others  

 
1 demerit recorded alongside restorative opportunities – which take into account the 
context of the child and the situation.  
 
9.4 Level 2 “Episodes”  
 
These will be dealt with by staff member directly but may be escalated to Asst Heads.  
Form Tutors to be informed / copied into communications.  
 
These are more serious transgressions or frequent /repeated L1 transgressions.  
 
These are transgressions that disrupt the normal functioning of the classroom – overt 
rudeness to any staff members, repeatedly ignoring instructions (defiance) etc.   
 

• Socially inappropriate behaviour in the classroom, around the school site, in public 
when in school uniform or representing the school on fixtures, trips and tours.  

• Pupils being purposely unsafe or putting themselves or others in harm's way.  
• Swearing and or bad language used in conversation (or overheard)  
• Defiance / disobedience or insolence  
• Lying to any member of staff  
• Tampering with other people’s property  
• Serious or repeated disruption of the lesson  
• Mobile Phones – breaking school AUP  



• Chewing gum  
• Violation of IT Acceptable Use Policy  

 
2 Demerits recorded alongside Restorative Opportunities – which take into account the 
context of the child and the situation.  
 
9.5 Level 3 “Episodes”  
 
These are directed to Assistant Heads, Head of EG or Head of School These will potentially 
lead to Exclusions – see Exclusions Policy  
 
Throughout these episodes staff who have been affected by the behaviour will part of the 
decision-making process and the restorative work that proceeds out of it.  
 
These are the most serious transgressions or a second or subsequent L2 transgression. At 
this stage – demerits will not likely form part of the response to the behaviour – a more 
serious and/or restorative sanction will be implemented. If a member of our community is 
adversely affected by the behaviour, they will be invited to be part of any discussion on 
restorative practice that may form part of the sanction.    
 
Examples include:   
 

• Transgressions that have resulted in direct harm (physical or emotional) to others.  
• Physical contact with others that is uninvited – like pushing, shoving, tripping etc.  
• Racism, faith-targeted abuse, discriminatory behaviour, prejudice-based harm or 

other hate-related behaviour, whether verbal, physical, social or online. 
• Sexual harassment including inappropriate and unwanted touch of others  
• Anti-social behaviour including; damage to school property or other’s property 

/graffiti or defacing  
• Being in possession of an offensive weapon or having sharp objects on their person 

on school site  
• Discriminatory, racist, faith-targeted, prejudicial or hate-related language, gestures, 

images, online activity or other conduct. 
• Theft from anyone in our community or guests or the school.  
• Breaking rules of the AUP for devices and internet usage which is serious in nature 

(racism, sexism, pornography, radicalism, or any form of prejudice against protected 
characteristics)  

• Bullying, including cyberbullying, prejudice-based bullying and discriminatory 
bullying.  

• Discriminatory behaviour or prejudice-based harm, including racism, faith-targeted 
abuse, sexism, misogyny, misandry, homophobia, biphobia, transphobia, ableism 
and other hate-related or discriminatory behaviour, whether verbal, physical, social 
or online. 

• Possessing purchasing using or supplying any smoking or incendiary devices 
including e-cigarettes   

• Intentionally setting off or tampering with fire alarms and extinguishers   
• Possessing or consuming alcohol  
• Theft/stealing or malicious damage to school or individual property  



• Sexual contact at school between students of any age.  Any report of sexual 
harassment, sexual violence, harmful sexual behaviour or coercive sexual conduct 
should be referred immediately to the DSL/DDSL before or alongside disciplinary 
action. 

• Harmful sexual behaviour, sexual harassment, sexual violence, coercive sexual 
behaviour or causing or inciting another child to engage in sexual activity. These 
concerns must be referred immediately to the DSL or DDSL and managed under 
the Safeguarding and Child Protection Policy. 

• Consensual sexual or intimate conduct that is contrary to school rules. 
• Possession of pornographic material including that which can be accessed, stored 

and viewed by computer, or mobile phone, including making or sharing nudes and 
semi-nudes, including images created or manipulated using artificial intelligence as 
outlined in the school’s safeguarding policy. 

• Creating, possessing or sharing sexual imagery involving children, including making 
or sharing nudes and semi-nudes and AI-generated or AI-manipulated intimate 
images. Any such incident must be referred immediately to the DSL and managed 
under the Safeguarding and Child Protection Policy. 

• Breaking bounds, truanting,  
• Bringing the School, its staff or students into disrepute or danger through poor 

behaviour at any time (inside or outside of school) or via any media including the 
internet, inappropriate use of mobile devices, or by breaking the appropriate use of 
the school Network Policy   

• Serious classroom disruption, or rudeness to any member of staff both academic or 
support.  

• Possession or distribution of alcohol/illegal substances to another pupil  
• Committing a criminal offence  

 
It should be noted that the school will take appropriate action against any transgressions 
committed both during and outside of normal school hours.  
 
Repeated and persistent breaching of the rules above will result in Sanctions being 
applied as appropriate.  
 
10. Restorative Processes  
10.1 What is restorative practice?  
 
A restorative practice is a process by which:  
 

• Relationships can be repaired after a negative behaviour incident in order to 
facilitate a return to an effective learning environment and working relationships 
with others  

• A task or activity that seeks to reset or rectify a situation  
• A programme of learning or sensitisation that addresses and attempts to change or 

reflect on the poor behaviour and its consequences, building greater awareness 
and empathy.  

 
The policy acknowledges that all staff and pupils are different and that reflection is 
required in order to decide on the most effective restorative path.  



 
Restorative practice will not be automatic following bullying, discriminatory abuse, harmful 
sexual behaviour, sexual harassment, sexual violence or another serious safeguarding 
incident. Any restorative meeting involving a pupil who has experienced harm must be 
voluntary, appropriately prepared and risk assessed.  
 
A pupil will never be required to meet, forgive, accept an apology from or participate in 
restorative work with another pupil as a condition of receiving support or bringing an 
incident to a close. 
 
Restorative work will not take place where it may retraumatise a pupil, create pressure or 
coercion, increase risk, or compromise a police, children's social care or safeguarding 
investigation. 
 
We are committed to practicing “unconditional positive regard”. Every pupil should be 
treated with dignity, respect and acceptance regardless of their behaviour, in the hope that 
they feel valued and feel supported as individuals while being encouraged to take 
responsibility for their actions.  
 
This policy encourages staff to take a leading role in organising restorative processes 
where negative behaviour has occurred both in or outside the classroom.   
 
Some approaches to initiate restorative conversations:  
 
“I wasn’t happy with how things went today and I would like us to talk later.”  
 
“Can we have a discussion about your behaviour today? I'm hoping that you can make a 
positive choice in the future. “  
 
“I value our relationship here/ in our class so we can all work together or get on. What do 
we need to do that?”  
 
“We are looking at how to move it in a better direction.”  
 
“I’m here to listen to you and I want to understand your perspective. Would you be open to 
doing that with me too?”  
 
 “I need us to work together”  
 
The principles of the conversation  
 

• Calm conversation to find out the child's point of view on what they feel may have 
happened.   

• Staff share their perspective and the impact of the behaviour.   
• Find a level of agreement to facilitate moving forward.  
• Agree a restorative action plan (that may include a demerit as a record of the 

behaviour).  
 



10.1 Support for victims and alleged perpetrator  
Where behaviour amounts or may amount to child-on-child abuse, the school will 
consider appropriate support for: 

• the pupil who has experienced the behaviour;  
• the pupil alleged or found to have displayed the behaviour;  
• witnesses, siblings or other affected pupils where appropriate.  

 
Support may include pastoral support, safety planning, supervision arrangements, 
counselling, SEND support, work with parents, curriculum intervention, mentoring or 
external professional support. Support for the pupil displaying harmful behaviour will not 
minimise the impact on the pupil who has experienced harm. 
 
 
11. Sanctions – Academic (poor attitude and performance)  
Poor academic performance through poor work ethic must be managed by holding pupils 
accountable.   
 
Demerits will be used to record episodes and build trend analysis - but further follow up is 
needed to hold pupils accountable to complete academic work as expected.  
 
(Appendix 2 Pupil versions and posters)  
 
11.1 Level 1 “Episodes”  
 
Demerits and where appropriate ‘Academic Catch-up' managed by Subject Departments.   
 
These are infrequent, minor, or less serious transgressions by the pupil and/or a pupil who 
is an accessory to the transgression.  
 

• Classwork, homework incomplete or late  
• Poor effort or poor attitude to learning  
• Not being ready to learn (Examples include)  
• Equipment (stationery, art supplies etc) forgotten / missing etc.  
• MS Surface/ MS Surface Pen – not charged or ready to work  
• PE Kit forgotten / incomplete  

 
1 demerit awarded  
 
11.2 Level 2 “Episodes”  
 
Demerits Academic Catch-up managed by Subject Departments – Inform Parents  
 
Subject departments will be given a level of freedom to articulate how they would like 
academic catch-up to be orchestrated.   
 

• Copying of others classwork or homework  



• Use of Ai for any form of assessment where the work is meant to reflect the pupils 
entirely own work/creation.   

• Repeated Failure to complete previous incomplete homework or tasks (not 
meeting new deadlines)  

 
2 Demerits awarded.  
 
11.3 Level 3 “Episodes”  
 
HOD’s to work with Head of Academics and parents to determine case by case 
interventions. Given that this would also constitute poor behaviour – Assistant Heads 
should also be included in discussion about interventions. If pupils have SEN – please 
include the Head of SEN.  
 
  
 
  
 

• Cheating in tests / exams and assessments  
• Plagiarism (including Ai use for formal summative assessments or coursework)  

 
3 Demerits awarded  
 
12. Pupil Accountability  
 
The key expectations of pupils are:  
 

• They take ownership of their learning journey and act with Integrity, completing 
work to the best of their ability and heeding deadlines and teachers’ guidance.   

• They act with integrity ensuring that their academic work is their own.  
• Use of other sources must be acknowledged and cited – e.g. If a pupil uses Ai for 

any part of their work, they must add this as a citation.   
• Sharing work is encouraged when collaboration is called for, but any work 

submitted for assessment must be that pupils own work - unless a group or paired 
work is set by a teacher.  

• Producing work that goes beyond the scope is encouraged – but should be 
discussed with the teacher and should not as a result detract from work to be 
completed in other subjects.  

 
13. Record Keeping 
All racist, faith-targeted, discriminatory and other prejudice-based incidents will be 
recorded in a manner that enables them to be identified and analysed centrally, 
regardless of whether the incident ultimately meets a safeguarding threshold or 
the definition of bullying. 

Where the incident raises a safeguarding concern, a record must also be made on 
CPOMS and the DSL or DDSL informed immediately. 



Senior leaders will regularly review: 

• recurrence;  
• particular locations or times;  
• pupils repeatedly experiencing harm;  
• pupils repeatedly displaying such behaviour;  
• online involvement;  
• peer or group dynamics;  
• sanctions and support;  
• whether interventions have been effective; and  
• whether the pattern indicates a wider cultural or safeguarding problem. 

 

 

14.  Legislation and guidance 
This document shows due regard to the following guidance documents: 

• Keeping Children Safe in Education 2026;  
• Behaviour in Schools, DfE;  
• Equality Act 2010;  
• Education and Inspections Act 2006;  
• Independent School Standards;  
• the Safeguarding and Child Protection Policy;  
• Anti-Bullying Policy;  
• SEND Policy;  
• Online Safety Policy;  
• Restrictive Intervention/Positive Handling Policy;  
• Searching and Confiscation Policy; and  
• Exclusions Policy. 

15. Monitoring 

The Head of Senior School will monitor the effectiveness of this policy through: 

• Behaviour data analysis. 

• Pupil voice. 

• Staff feedback. 

• Parent feedback. 

• Safeguarding reviews. 

The policy will be reviewed annually or sooner if legislation, statutory guidance or school 
practice changes. 

Monitoring will include the prevalence, nature, location and recurrence of racism, faith-targeted 
abuse and other prejudice-based incidents, together with any disproportionate impact on 
particular groups of pupils 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
Appendix A - Ready to Learn – self-management to be able to optimise time in the 
classroom.  

  
  



Appendix B - Dressed for success – wearing our uniform with pride.  

  
 
 
Appendix C - Rules of Engagement – how we work with others so that all experience a 
win-win.   

  
  
Appendix D Rewards and Merits – BADGES and Communications with parents  
Merits are awarded for excellent work performance and excellent attitude to 
learning. They are awarded by subject staff in the form of a stamp or a sticker and are 
recorded weekly on the school management system by Form Tutors.  
  



Merits  
Bronze   Silver   Gold   Platinum  
25  50  100  120  
Bronze Badge  Silver Badge  Gold Badge  Platinum Badge  
Letter home from 
Assistant head   

Letter home from 
Assistant head  

Letter home from 
Assistant Head  

Letter home from 
Head of School   

 
Examples of Merits  
  
Type 
of 
Merit  

Academic Merits  Behaviour / Action / 
Service Merits  

Possible incentives and 
rewards that equate to 
a certain number of 
Merits received  

Single 
Merits  

• For an excellent piece 
of work.   

• Excellent attitude to 
learning.  

• A 100% record of h/w 
completed (perhaps 
at the end of a term?)  

• Returning work ahead 
of schedule  

• Work that goes 
beyond the scope / 
expectation of the 
task.   

• Helping 
another pupil in a 
moment of need  

• Demonstrating any of 
the Holme Grange 
Values in a visible 
way.  

• Taking part (signing 
up) voluntarily in 
some form of 
outreach or service 
task.  

• Demonstrating a 
“Holme Grange Way” 
value   

  
  

• Merits noted 
regularly in 
assemblies  

• End of term 
treats for the 
class / year 
groups, that 
score the 
highest number 
of merits.  

• Early lunch 
vouchers etc… 
which can 
be awarded in 
assemblies 
by pupil leaders.  

• Head of EG 
Special Award   

Double 
Merits  

Exceptional performance:   
• Achieving an 

exceptional result in a 
test that for example, 
shows a improvement 
of two or more 
grades)  

• Serving others – 
“teaching” or tutoring 
others in group project 
like settings that helps 
others succeed.    

• Consistently 
producing work of a 
high standard that 

• Arranging / 
organizing a service 
or outreach task (that 
serves our pupils or 
the local community)  

• Exceptional service 
to others, school or 
community (that is 
selfless and involves 
some form of 
personal sacrifice).  

• Regular help or 
kindness shown to 
another pupil   

• Demonstrating the 
Holme Grange Way 

  



goes beyond the 
scope of the task.   

values consistently 
over time.   

• Being a proud 
ambassador for our 
school out outside 
events / activities 
(Like COP27 etc)   

Triple 
Merits  

• Local or national 
recognition of 
academic / subject 
work –  

• Scoring highly in 
external challenges / 
competitions like   

• Official 
Local, regional or 
national recognition 
of service etc.   

  

  
Appendix E - DEMERITS  
  
Examples of demerit posters that are around the school.   

  
  
  
  
  
  
  



  
  
Appendix G Senior School Pupil Code of Conduct  
  

Holme Grange School 

 
Senior School 

 
Code of Conduct 

 
The Holme Grange Way  

• We treat other people, as we would want to be treated.  
• We forgive.  
• We share.  
• We are honest and live our lives with integrity.  
• We listen to each other.  
• We are kind and helpful.  
• We do our best to be our best self.  

 
The Holme Grange Way underpins our conduct and behaviour at school.  High 
standards of behaviour will be expected at all times both during the school day and 
beyond the school gates.  
 
In order for every pupil to feel safe and comfortable in school we ask the following:  
To ensure a safe and tidy environment:  

• Move around the school safely and sensibly.  Walk on the left-hand side of 
corridors and stairs.    

• Remain polite and courteous at all times.  
• Before school you are allowed in your classrooms, however these areas must 

be treated with respect at all times.  
• If you arrive after registration, you must sign in at the office.  
• You must not leave the school premises during the school day unless written 

permission has been given.  You must sign out at the office.  
• You must not eat inside any school building.  You must obey the school dining room 

rules – i.e. self-service – all food taken must be eaten and leave dining area clean 
and tidy as you would like to find it etc. You may not take food out of the dining 
hall.   

• You are responsible for your own belongings including your device  
• Avoid bringing in valuable items and use your locker for storage.  
• Do not litter.  
• Chewing gum is forbidden.  
• Obey the Code for Acceptable Use of Technology.  
• If you have any concerns about the well-being of others you should report 

it immediately to a teacher.  



• No mobile phones are permitted. See note below for further information.  
  
To help you work to the best of your ability:  

• You must submit homework on time.  If this is not possible then you or your parents 
must write a letter explaining the reasons why.  

• You should bring correct books and equipment to lessons.  
• You must arrive for lessons promptly and be ready to start immediately.  
• Copying from other pupils or plagiarism is forbidden.  

  
General rules:  

• School uniform rules are to be observed at all times.  No make-up or jewellery, 
apart from simple stud earrings, are to be worn at any time.  

• No physical force is allowed at any time.  
• There should be no public display of affection – e.g. hand holding, kissing, cuddling 

etc.  
• Mobile phones are not permitted in school Any phones required for Years 7-11, 

brought into school for an agreed and valid reason (for example independent 
journeys to and from school) should be handed in to Assistant Heads in the Hub 
Office in the Eaton Grange building at the start of the day and collected at the end 
of the day.  Please also see the Pupil Rules for Mobile phones and Acceptable Use 
Policy (Pupils).  

• Photographs, videos or recordings may not be taken of any member of the school 
without their express permission.  They may not be used in any way without that 
person’s informed consent.  

  
At Holme Grange School it is strictly forbidden:  

• To bully or intimidate others – this includes cyberbullying  
• To use any physical abuse – hitting, kicking, shaking, biting, hair pulling or any other 

action which would cause physical harm  
• To use any sexual harassment – such as sexual comments, jokes, remarks, or any 

online sexual harassment – such as up skirting or texting  
• To use racist, faith-targeted, prejudicial, discriminatory, abusive or hate-related 

language or behaviour, including online. 
• To steal  
• To bring into school items which are harmful or offensive either to yourself or 

others.  This includes cigarettes (including e-cigarettes and vapes), alcohol, illegal 
drugs, knives or any illegal substances.  The possession of illegal drugs or drug 
taking in school or in any school related activity will usually result in permanent 
exclusion.  
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