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Section 1: Background to the Policy Development

The main purpose of this document is to provide practical guidance and information about our
approach and proceduresthat will enableall partnersto work together to the benefit of childrenwith
learning difficulties and/or disabilities.

Asan ISlindependent school,Holme Grange School does not have a statutory duty to comply with the
SEND Code of Practice (2015). However, we fully supportthe principles outlined and follow the Code
of Practice closely as a model of good practice. The School is committed to observing the principles
of the Equality Act (2010).

The SEND policy has been developed alongside otherschool policies, by the SENCOs, in consultation
with the school staff, Senior Leadership Team and Governors.

Policy Objectives

The aim of our Special Educational Needs and Disability Policy is to provide aframework where:

e Pupils who require additional support or who have special educational needs are identified
and have theirneeds metappropriately through relevantintervention,

e Pupilswith SEN are supportedtoaccess the curriculum and extra-curricular activities

e Progressis monitored and supportandintervention reviewed regularly.

e Teachingstaff are aware of the importance of their responsibilities in identifying and making
effective provision for pupils with SEN in their care.

e There is an effective system of liaison and information-sharing between the Accelerated
Learning Centre and teaching staff.

e School works in strong partnership with parents regarding the needs and progress of their
children.

Section 2: a) Our School in Context

Holme Grange School (including Little Grange Nursery) is an independent day school, providing a
mainstream education for boys and girls aged 3-16. Holme Grange School is committed to the
integration of pupils with a wide range of needs and abilities. We welcome children with spedial
educational needs, as long as we are able to provide the support they require within our school
environmentand with the support of the Accelerated Learning Centre (ALC).

With a growing responsibility on all schools to recognize Special Educational Needs, Learning
Difficultiesand/or Disabilities, Holme Grange School is attractive to parents who seekmore specialist
support, often not available within LEA funding or within otherlocal Prep schools.

We are able to view each child as an individual and ensure theirinvolvementin the whole life of the
school. Our five keyaims are:

e Stimulate intellectual curiosity and encourage people to embrace challenge

e Value and nurture the individual

e Develop confident, adaptable, resourceful, open-minded, resilient and above all, creative
thinkers



e Equip peopleto be global citizens who contribute positively to society
e Promote a professional learning community, leading innovation in learning

At Holme Grange School, we have experience of supporting a wide range of needs, including
dyslexia, dyspraxia, dyscalculia, dysgraphia, Attention and Hyperactivity Disorders (ADHD) and
Autistic Spectrum Disorders (ASD) and related conditions. Holme Grange isnot a selective school;
however, we may not be able to cater for very complex needs, requiring intensive or specialised
treatment. Needs of the individual and the school community as a whole are always considered
when deciding if we can effectively provide for a particular child.

We offer challenge, we strive to inspire, develop confidence, provide opportunity and realise
potential in every child, including those with SEN.

Section 2: b) Supporting Pupils at Holme Grange School

In class support

At Holme Grange School, we have relatively smallclass sizesand a high teacherand LSA to pupil ratio.
We have high expectations and aspirations for all our pupils, including those with SEN. Our class
teachers, subject specialists and LSAs have good awareness of a variety of Specific Learning
Difficulties (SpLDs) and receive regular training updates.

In class, support for pupils isachieved through a variety of means, including quality first teaching,
differentiation, in-class support from LSAs, subject clinics and small group intervention delivered
by class teachers and LSAs.

The Accelerated Learning Centre (ALC)

In addition to the in-class support, Holme Grange School also has The Accelerated Learning Centre
(ALC), led by two SENCOs, with a large team of dyslexia-trained specialist teachers and an academic
secretary. The ALC has two suites of teaching rooms situated withinthe original building and the new
Eaton Grange buildings. Inadditionto this, the ALC has a sensory room, the Snug, which providesa
calming atmosphere for pupilswho experience anxietyor sensory overload. We are awell-resourced
department and able to deliver specialist intervention tailored to identified pupil needs, which may
include literacy, numeracy, social and emotional support or study skills.

The ALC is able to provide support and advice regarding inclusion and SEN to teaching staff and to
parents and pupils. We have a library of information about how pupils learn and the main S pedific
Learning Difficulties and we organize INSET for Holme Grange staff on SEN.

We have excellent links with a range of external professionals, including Educational Psychologists,
Occupational Therapists, Speech and Language Therapists, Behavioural Optometrists, Clinical
Psychologists and Counsellors. The SENCOs are able to liaise effectively, seek advice and refer pupils
as appropriate.



The ALC team are able to provide supportin class, in small groups and on a one-to-one basis. The
support may be a short-term boost or required longer term. Itis agreed with parents on a termly
basisand thereis an additional charge for ALC support, whichis beyond the usual in-class provision,
as described above.

A more detailed explanation of our Graduated Approach to SEN is provided below in Section 5.

Section 3: Identifying Special Educational Needs

It is the aim of Holme Grange School is to provide a positive learning environment and appropriate
and continuous support for boys and girls (from 3 — 16 years of age), with Special Educational Needs
and/or Disabilities within the school.

This policy has regard to the Special Educational Needs and Disability Code of Practice: Oto 25 years
2014 and the Equality Act 2010.

Definitions from the SEND Code of Practice, 0-25, 2015

e Xiii) Achildor young person has SEN if they have a learning difficulty or disability which calls for
special educational provision to be made for himor her.

e Xiv)Achild of compulsory school age or a young person has a learning difficulty or disability if he
orshe:

* has a significantly greater difficulty in learning than the majority of others of the same
age, or

* hasadisabilitywhich prevents or hinders him or herfrom making use of facilities of akind
generally provided forothers of the same age in mainstream schools

® xvi) Achild undercompulsory school age has special educational needsif he orshe s likely tofall
within the definition in paragraph xiv. above when they reach compulsory school age or would
do so if special educational provision was not made for them (Section 20 Children and Families
Act 2014).

The SEND Code of Practice groups special educational needs into four
broad areas:
Communicationand interaction

Cognitionand learning

Social,emotional and mental health

Sensory and/or physical needs

These four broad areas give an overview of the range of needs that should be planned for. The purpose of
identificationistowork out what actionthe school needs to take, notto fita pupil into a category.



At Holme Grange School, we aim to identify individual needs by considering the whole child, not only their
special educational needs.

Other factors, which may impact on progress and attainment

There are a number of other factors, which can impact on a pupil’s progress and attainment, but
which are not considered as special educational needs. These mayinclude:

e Disability — a child or young person has a disability if he/she has a “physical or mental
impairmentwhich hasalong-term and substantial adverse effect on theirability to carry out
normal day-to-day activities”. (Equality Act 2010). However, this may not constituteaspedial
educational need, asdefined above.

e Attendance and punctuality

e Healthand welfare

e English as an Additional Language —this is not in itself an SEN, but pupils, who are native
speakers of other languages may require additional support to access the Holme Grange
curriculum.

How special educational needs are identified at Holme Grange School

There are several ways in which a pupil may be identified as having aspecial educational need (SEN):

e Insome cases, aSEN has beenidentified priorto the child joining usand professional reportsare
available. On admission, parents are asked to share any SEN information available about their
child, so that the SENCOs can ensure provisionisin place as soon as the child starts with us.

e At Holme Grange, pupil progress is tracked by class teachers and Heads of School regularly,
through formal and informal assessment. The progress data is monitored carefully to ensure
pupils are progressinginline with expectation. There are regular meetings between the SENCOs
and senior managers with responsibility for academic monitoring, to discuss pupil progress, the
impact of any interventions and any furtheraction that could be taken.

Progress may cause concern for a variety of reasonsincluding:

* Progressisslowerthan peersleadingtoagap in attainment
* The previousrate of progress changesand slows down
* There may be otherfactors, such as development orsocial needsidentified, which could
potentiallyimpactacademicprogressif notaddressed.
e On or before entry to the school, concerns about attainment are expressed by parents or
teachers, even afterallowingtime forthe child to settle.
e Concern about progress may be raised with the SENCOs at any time by class teachers, subject
teachers, Heads of School, Heads of Department, LSAs, parents orthe child themselves. Thereis
a Raising Concerns Form (please see Appendix 1) for this purpose.

Section 4: A Graduated Response to SEN Support

This section of the policy aims to set out the process by which Holme Grange School identifies and
manages pupils with special educational needs.

At Holme Grange School, we aim to provide a graduated approach to SEN, underpinnedby an Assess,
Plan, Do, Review system, as outlined in the SEN Code of Practice (2015). The possible steps for



intervention are set out below, although the school’s main aim is to address the needs of the
individualand sothe steps may varyin order.

Class-based support for all pupils

The firststep in providing for the needsof all pupils,including those with SEN, is high qualityteaching,
differentiated for individual pupils within the class. Class and subject teachers are responsible for
providing achallenging and differentiated curriculum, which caters for the needsof the pupils in their
classes. Teachers have access to SEN information from the school’s SEND register in order to help
with differentiation or to make reasonable adjustments. Examples of high quality teaching, which
supportinclusion forall are:

* Attentiontosurroundings andseating

* Use of fontsize and type

*  Writingframes

* Overlearning

* Provisionforlearningstyles

*  Simplified instruction

* Pictorial clues

* Differentways of recording as alternatives to writing
*  Background colours for textreading

e Classand subjectteachers are responsible and accountable forthe progress and development of
the pupilsintheirclass, including where pupils access support from specialist staff or LSAs.

e Holme Grange regularly reviews the quality of teaching for all pupils, though regular class
observation. In addition, teachers receive regular INSET and further professional development
opportunities toimprove and update their awareness of the most commonlyencountered special
educational needs (forexample dyslexia, ASD and ADHD) and strategies for support.

e The SENCOs ensure that there are plenty of opportunities for staff to seek advice about pupils
and SEN. These include time in staff meetings and briefings, ALC surgeries, SENCO attendance at
department meetings, regular meetings between Heads of School and SENCOs and ALC
attendance in classes across the school, at least once a term.

If a pupil does not make adequate progress despite quality first, differentiated teaching, then a number
of options are available. These may include:

e Small groupwork to reinforce points coveredin class. These may be led by the teacheror LSA.

e In-classsupportgiven by teacherorLSA.

e Specificinterventiontotarget needs. The childfollowsanintervention programme, devised by
the class teacher in conjunction with the SENCO/Head of Department and/or Head of School.
These may be short or longer term and may take place in assembly time or in place of the
regular lessons. Examples include Catch-up Reading and Numeracy, handwriting, maths,
comprehension, memory, motorskills, social skills, phonics or spelling groups. For most small
group interventions, progress is monitored, both within the small group context and the
transfer of skills to the classroom.

If concerns still persist despite high quality differentiated teaching and class-based or small group
intervention, then more individualized intervention may be considered and the following steps
may be taken:



If in-class intervention has been tried and progressis still notimproving, the teacher will discuss
the concern with the Head of School, who can seek further advice from the SENCOs. A Raising
Concerns form may be completed, outlining the main concerns, what has been tried and what
supportoradvice isneeded. Thisis discussedwith parentsbefore being shared with the SENCOs.
Furtherinformationis gathered from school assessment data, observation of the child in class or
ina social setting, as appropriate

Parents will be invitedto a meeting with one of the SENCOs, attended by amember of the Senior
Management Team and/orform orsubject teacher. Concerns will be outlined and a plan of action
with likely timescales forafollow up meeting will be discussed.

All actionsand possible outcomes will be explained in detail to parents and parents will be kept
updated andinvited back fora follow-up meeting.

Possible courses of action may be:

*  Furtherobservation and monitoring, with areview on agiven date

* Classroomstrategies may be recommended.

*  Homerecommendations may be recommended.

* School-based screening assessment by a specialist teacher who holds the OCR Level 7
Diploma in Teaching and Assessing Learners with SpLDs. Assessment may cover reading,
spelling, comprehension, writing, maths, as well as cognitive skills, such as verbal and non-
verbal reasoning, memory and processing. Assessment may be formal orinformal and may
include some computer assessments, as well as one-to-one testing. A report identifying
strengths and areas of need and recommendationsis produced and parents are invited for
a feedback meetingto discuss findings and furtheractions. There is no charge for a school
based screening. Further details about school-based screeningisincluded in Appendix 3.

* Direct referrals to outside professionals may be recommended. We have excellent links
with a variety of professionals, who work independently. These include Educational
Psychologists, Occupational Therapists, Speech and Language Therapists, Behavioural
Optometrists and Child Psychologists. There are additional charges to parents with referrals
to independent practitioners. The SENCOs can arrange referralsto occur in school, so that
parents are supported through the process and recommendations can be implemented
immediately. We can also support parents with referrals to NHS services. Any
recommendations made by outside professionals can be incorporated into the pupil
information, so that they can be implementedin classandin ALC lessons.

* ALC lessons, either one-to-one or as group sessions may be offered, either after in house
screening/professional assessment or straightaway. These lessons are delivered by
Specialist Dyslexia Teachers with additional qualifications in teaching | earners with Specific
Learning Difficulties. The lessons are specifically targeted to the individual child’sneeds. An
ALC Plan isdevised, whichis shared with parents, pupils and teaching staff, so that targets
can be implemented across the curriculum. The ALC Plan is reviewed and targets are
adjusted with parents and teachers termly. Thereis a separate charge to parents for ALC
lessons. Furtherdetailsabout ALClessonsareincludedin Appendix 2.

*  Education, Health and Care Plans (EHCP) In some cases, amuch higherlevel of support may
be requiredforapupil. The school may suggest, or parents may wish to apply to their Local
Authority fora Statutory Assessment, which may lead to an Education, Healthand Care Plan.
The EHCP needs assessmentis carried out by the Local Authority and sets out the provision
the pupil isentitledtoreceive, sometimes withassociated funding. The SENCOs have liaised
with anumber of Local Authorities and we will do all we can to support families through this
process.



An overview of how SEN support works at Holme Grange School

General Points

Teachers areresponsible
for the progress of all
pupilsintheirclasses,
whether or not they
receive additional
support.

Parents must be
informed iftheir childis
inreceipt of any
support, suchas small
group intervention, that
is additional to usual
class teachingavailable
to all other pupils.
SENCOs and ALC
teachers can help,
advise, observe, be
consulted and liaise with
teachers and LSAs of all
pupils.

Pupils maybeinreceipt
of intervention inall
stages. They canalso
move between stages as
appropriate.

The impactof all
intervention needs to be
carefully monitoredand
reviewed. This forms the
Assess, Plan, Do, Review
cycleoutlinedin the
SEND Code of Practice0-
25,2015

In the classroom - High Quality Teaching —small classes, differentiation, classroom management. All have access to class

Al teacherand LSA, who have awareness of main types of SEN. Progress is the responsibility of class/subject teacher. Progress
pupils carefully monitored.

i Y

Group support—in-class, additional lessons/clinics in assembly time/lunchtimes/after school to support pupils whoneedit.
Overseen by class/subject teacher. May be short or long-term. Progress carefullymonitored.

{

More targeted and specialist intervention in academic area causing concern, for example spelling, phonics, handwriting,
reading, comprehension, maths. Overseenby class/subject teacherand Head of School. Progresscarefullymonitored. Pupils

may be discussed with SENCOs.

Pupils referredto SENCOs in ALC by Head of School. Meeting held with parents. More information gathered via observations,
ALC screening, discussion with teachers, pupil, parents to identify needs to target. Action Plan decided and further follow

meetingarranged.

ALC lessons arranged, usually one-to-one but sometimes in small groups. ALC Plans devised from evidence following
screening/baseline assessment. Progress carefully monitored and ALC Plans reviewed termly with parents and teachers.

ASSESS PLAN DO REVIEW

Additional charge applies.

Advice sought from external professionals — for example Educational Psychologist, Occupational Therapist, Speech and
Language Therapist, Paediatrician. Additional charge forthisifindependent practitioner.

Highest {}

SEN
Support Education, Health and Care Needs Assessment requested from the parents’ Local Authority. May resultinan EHCPlanissued

by the Local Authority.

10




Section 5: Managing Pupil Needs on the SEN Register

e At Holme Grange, the SENCOs keep a SEND register. Thisis keptsecurely onthe school Intranet
and isonly available toview by school teaching staff.

e The SENDregisterisupdated regularly by the SENCOs and ALC AcademicSecretary and teaching
staff are informed whentherehas been an update.

e The SEND register has headline information, summarizing the needs and exam access
arrangements of each pupil listed. This means that teachers can quickly gain a good overview of
the needs of the pupilsintheirclasses.

e Moredetailedinformationis also available, because there are hyperlinkswithinthe SEND register
to the following furtherinformation.

e Internal screeningreport with classroom recommendations

e Professional report summary and classroom recommendations, if an external assessment has
been carried out.

e Pupil profile, outlining needs in more detail.

e Details of exam access arrangements available forthe pupil

e Currentand historicALCPlans detailingintervention targets asfocus for ALC lessons.

e The SENCOs are responsible for keeping the information up to date and accessible for teaching
staff.

* TheSEND registerisupdatedregularly by the SENCOs, at least termly and teachersare informed
by email when it has been updated.

* ALCPlansare updated termly by ALCteachers, in conjunction with parentsand pupils, with input
from class teachers. New plans are issued atthe start each termand plans are evaluated atthe
end of eachterm.

* Accessarrangementsin place for pupilsin Eaton Grange are updatedtermly by the SENCOs.
Class and subjectteachers are responsible for consulting the SEND register, so that they are aware of
needs of pupilsin theirclasses, any recommendedstrategies and details of interventionfor pupils, so
that they can help with integration of strategiesinto the wider class context.

The SEN Code of Practice suggests one category of support, called SEN Support. However, at Holme

Grange, we are in a strong position to seek additional specialist support earlier than it would be

suggested in the state system, as all one-to-one support is funded by parents (unlessan EHCP is in

place). In some cases, a pupil may have an independent educational psychologist assessmentand a

diagnosis of aspecificlearning difficulty, but the degree of need would not necessarily be recognized

as SEN in state schools. Approximately 25% of pupils at Holme Grange are on our SEND register;
howevernotall of these are considered SEN. We therefore find it more useful to classify our pupils
as follows:

* Additional Needs — these are pupils who may have identified needs through an internal
screening assessment or external professional report. There may be adiagnosis, such as dyslexia
or ADHD. These pupils may require some reasonable adjustmentsin class, such as extra time,

lap top use or instructions given in small chunks. With these adjustments, these pupils are
progressingin line with age-related expectations.

* Special Educational Needs —These pupils fit the Code of Practice (2015) descriptionof having “a
significantly greaterdifficultyinlearningthan the
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majority of others of the same age”.....and they therefore need “special educational provision to be
made for himor her.”

The SENCOs also keep a separate Monitoring list, of pupils, who are at early stages of intervention or
have previously beeninreceipt of intervention, but are now progressingin line with their peers, but
we continue to monitortheir progress.

The SENCOs review the SEN/Additional Needs and Monitoring lists regularly, at least once a term.
The SENCOs hold meetings with the Heads of School, Heads of Department and subject teachers and
classteacherstoreview progress of individual pupils and decisions are made whether to move pupils
to otherlists or whetherto add or remove them from our lists.

Entry criteria for inclusion onto the Monitoring list is that a concern has been expressed by a class
teacher, parent, Head of School or that analysis of progress dataindicates acause forconcern.
Entry criteria for inclusion in the Additional Needs list is that an internal screening or extemal
professionalreport hasidentifiedan area of need, whichrequiresreasonable adjustmentsto be made
in class and/orexaminations, or some form of additional intervention in class orin ALC.

Entry criteria for inclusion in the SEN registeris that more complex needs have been identified,
requiring a greater level of differentiation in class and/or examinations and a higher level of
intervention than their peers. In line with the Code of Practice definition, these pupils “....have a
learning difficulty or disability which calls for special educational provision to be madeforhimor her.”
Pupils can be removedfrom any of the lists if needs have changed and the support required no longer
fits the category concerned. The SENCOs makethese decisions in collaborationwith the Deputy Head,
in conjunction with otherrelevant members of staff. If a pupil is removed from the SEN or Additional
Needs registers, they will continue to be on our Monitoring list, so we can ensure their progress is
still checked regularly.

Electronic records are stored securely on the school intranet, with access allowed only to teaching
staff and Senior Leadership.

Paper records relating to SEN are stored in locked filing cabinets, accessed only by the SENCOs and
ALC teachers.

Reports written by outside professionals are considered the property of the parents. They are stored
securely until the pupil leaves Holme Grange, when they are securely archived with the pupil’s SEN
records, inline with the School Retention of Records Policy.

Section 6: Supporting Pupils and Families

Admissions — Please refer to the separate Holme Grange Admissions Policy. Holme Grange is not a
selective school and we welcome pupils with special educational needs, providing that our
Accelerated Learning Centre (ALC) can offerthem the support that they require. Thereis an additional
charge for support from the ALC. We also welcome pupils with physical disabilities provided that our
site can accommodate theirneeds.

If pupils are joining us from another school, we require parents to share any professional reports,
privately commissioned or otherwise, so that we can implement recommendations at the earliest

opportunity. We recommend that if special educational needs are already known or suspected,
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parents meet with the SENCOs prior to the pupil joining us and shortly after settling in, so that we
can planfor and review the supportin place.

e Liaisonwith otherschools —We are very keento ensure a smooth transition forany pupils joining us
from other schools or moving from Holme Grange to other schools. We welcome visits from
transition staff from the school to which the pupil will progress. With parental permission, we can
share information aboutthe supportthe child has beenreceivingand how the pupil is likely to cope
with the transition. It should be noted that any privately commissioned reports concerning a pupil
from Holme Grange are considered to be the property of the parents and will only be shared or
passed on with express written permission of the parents.

In some cases, when deemed necessary, the SENCOs may make a transition visit to see pupilsin situ

intheircurrent school.

¢ Transitions between classes within school — Transitions between classes and especially between
different key stages, for example between Little Grange, Pre-Prep, Prep and Eaton Grange, are
carefully planned and supported for all pupils at Holme Grange. Pupils visit the new areas of the
school, meet the teachers, take partin lessons and experience a significant amount of time in their
future school areas, as a matter of routine. The SENCOs, class teachers and Heads of School
sometimes identify pupils, for whom we provide additional support. This will depend on the
individual but may include atransition booklet with pictures of the new areas that parents can read
with the pupilinthe holidays orextrafamiliarization visits during the holidays.

e Links with other agencies —At Holme Grange School, we are used to welcoming and accommodating
professionals from arange of services,both independent and local authority and NHS. We have links
with a range of independent professionals, including Educational Psychologists, Occupational
Therapists, Speech and Language Therapists, Counsellors, Clinical Psychologists and Behavioural
Optometrists. We are able to seek advice, make referrals on request and we often accommodate
independent assessments on site, so that the SENCOs can attend feedback meetings, in order to
implement advice and recommendations quickly.

e Access to Examinations and Assessments — Please refer to the Holme Grange School Access
Arrangements Policy and Laptop Policy for further details. The decisions on access arrangements for
examinations and assessments rest with the SENCOs, who apply the joint Council for Qualifications
(JCQ) guidelines across the school, in order to ensure that all students have equal access to
examinations and are neitheradvantaged or disadvantaged over peers.

Some examples of access arrangements include 25% extra time, a reader or scribe, rest breaks or a

word processor.

Section 7: Supporting Pupils at School with Medical Needs

Please referto the separate policy on Supporting Pupils with Medical Needs.

e Holme Grange School recognizesthat pupils with medical conditions should be supported at school
so that they have full access to the education, school trips and physical education offered. Some
pupils with medical conditions may be disabled and wherethisis the case the sch ool will comply with
itsduties underthe Equality Act 2010.
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Some pupils with medical needs may also have SEN and may have an Education, Health and Care
(EHC) Plan, which brings together health and social care needs, as well as their special educational
provision, as described in the SEND Code of Practice (2015).

At Holme Grange School, the progress of pupils with medical needsis supported asis the case for all
other pupils. If apupil has absence dueto the medical condition, the class/subject teacher and Heads
of School will monitor progress and if necessary, make arrangements for work missed to be caught
up or senthome. If progressis affected, the SENCOs can advise on how to supportand make a plan
of action with Heads of School and parents.

Where pupils require support because of medicalneeds, Holme Grange workswith parentsand pupils
to tailor a solution that works for the pupil for as long as is required. Examples of support we can
offerinclude: adaptation/variations to the curriculum, varying the pupil timetable to start late and
finish early, adjustinglessontimesto allow pupilsto move between classrooms, support given by LSA
or ALCat drop-off times orat times of stress, arrangements made with the school Matron and/or the
Pupil Health and Welfare Nurse foradministering medication.

Section 8: Monitoring and Evaluation of SEND

At Holme Grange School, we are proud of the support we are able to offer our pupils with SEND. We
are constantly monitoring and evaluating the quality of the provision we offer all pupils, including
those with SEND.

One way of monitoring our provision is through regular meetings between the SENCOs, Heads of
Department, Heads of School and Senior Leadership Team. We also meet regularly with parents and
discuss provision with themand with pupilsinthe ALC lessons. This way, we are able to undertake
regularaudits of views from all parties concerned.

The SENCOs also monitor regularly how ALCtargets are being setand achieved and report thistermly
to the governorsand Senior Leadership Team.

Our evaluation and monitoring procedures promote an active process of continual review and
improvement of provision forall pupils.

Section 9: Training and Resources

Funding - All classroom teachingand small group intervention that takes place at classroom level is
funded by andincluded in Holme Grange school fees. Holme Grange School has a high adult to pupil
ratio, achieved with small classes and LSA supportin at least core subjects across the school. School
based screening and assessment/screening for exam access arrange mentsisincluded in school fees.
Intervention provided directly by the ALC, such as one-to-one or small group support lessons is

subject to additional fees, payable termly in advance. External professional reports are an
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independentarrangement between parentsand the professionaland subject to fees payabledirectly
to the professional concerned.

e Training—Holme Grange is committed to the professional development of all teaching staff and LSAs.
In order to maintain and develop the quality of teaching and provision to respond to the strengths
and needs of all pupils, all staff are encouraged to undertake trainingand development. The Head
Teacherand Senior Leadership Team are responsible for organizing the whole school INSET program
and regularly consult the SENCOs to discuss requirements. All school teaching staff have regular
training in awareness of the main Specific Learning Difficulties, such as dyslexia, Autism Spectrum
Disorder (ASD), Attention Deficit and Hyperactivity Disorder (ADHD), dyspraxia and sensory
processing disorders.

ALC staff are committed to regular updates of current research. The SENCOs belongto a SENCO
forumand all ALC staff regularly take partin Continuos Professional Development.

e Newteachingstaff are given an ALCHandbook, which outlines the school’sSEN proceduresand they
are invited toa meeting with the SENCOs to explainthe systems and structuresin place aroundthe
SEN provision, find out where they can find information on their pupils’ needs and to discuss the
needs of individual pupils.

e Resources — Holme Grange School is well-resourced for delivering a wide-ranging curriculum for all
pupils. We constantly update ourresources, including class-based intervention programs, so that we
can deliver tailored teaching and intervention for all pupils. The ALCis very well set up to deliver
highly personalized support, tailored to pupil needs. We update ourresources constantlyin orderto
provide the best programs of intervention forour pupils.

Section 10 — Roles and Responsibilities

The Head teacher, Mrs Claire Robinson: has responsibility for the day-to-day management of all aspects
of the school, including provision for children with Special Educational Needs and/or Disabilities. The
SENCOs meetregularly withthe Head Teacher and provide a termly reporton SEND and the ALC for the
head Teacher and the governors.

The Deputy Head Teacher, Mr Matthew Jelley: is the direct line manager for the SENCOs and meets
weekly to discuss any ongoingissues orconcerns.

The Senior Leadership Team, with responsibility for academic monitoring: oversee the progress of all
pupils in their sections of the school and regularly meet with the SENCOs to discuss any concerns and
possible actions.

The Governing Body has responsibilities in relation to pupils with Special Educational Needs, Leaming
Difficulties and/or Disabilities. The link governorfor SEN is Mr Kevin Gordon. The SENCOs submit termly
written reports on SEND in Home Grange School.

The SENCOs: Holme Grange School has two SENCOs — one full-time and one part-time. The SENCOs take
day-to-day responsibility forthe operation of the SEND policy and co-ordination of the provision made for
individual children with SEND, working closely with staff, parents, and other agencies. The SENCOs also
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provide related professional guidance to colleagues with the aim of securing high quality teaching for
children with SEND.

Teachers: All teachers are responsible for the progress of all the pupils in their classes, whether or not
they have SEN or receive additional support. The responsibility of teachers with regard to SEND is as
follows:

e Familiarisation with needs of all pupilsintheirclasses

e |dentifyingand assessing children causingconcern
Settinginternal targets foreach pupil and monitoringimpact of classroomintervention

e Monitoring pupils’ progress

e Ensuringtherightof all pupilstoaccessto the curriculum

e Planningdifferentiation

e |nitiating ‘graduated response’

e Liaisingwith SENCos and Learning Support Assistants (LSAs)

e Referralto SENCos, following discussion with Head of School

e Lliaisingwith parentand pupils

e Liaisingwith external agencies

e Involvementwith policy development

e Beingresponsible fortheirown developmentvia INSET

Learning Support Assistants (LSAs): These colleagues often play a crucial role in the lives of our pupils.
We fully expect and encourage our staff to contribute and participate in discussions about pupils
experiencing learning difficulties. Thisis why they areincluded in ourtraining events.

Parents: Holme Grange School seeksto develop positive relationshipswith all our parents,so that we can
workin partnership to achieve the best outcomes forall our pupils. Thisis especially important for pupils
with SEND. We therefore ask parents work with us by:

* Informingschool about any specificneeds theirchild may have upon entering

* School

* Making themselves aware of the SEND Policy

* Seekingoutwhoisthe SENCo

» Strivingtoachieve apartnership with school with regard to projects, homework
* and where applicable Accelerated Learning Centre’s activities

*  Workingin partnership with school if outside agencies are involved

* Requestingassessmentasthey feel tobe necessary

Pupils: We aim to involve all children in their own education. Where possible pupils are involved with
settingtheir ALC Plans. Pupils are also given an opportunity to share work and achievements with other
children and adults. We have sometimesfound it beneficial toinvite older pupils, who have experienced
challenges in their learning to mentor younger pupils. We believe that collaboration between pupils,
teachers and parents works best for progress.
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Appendix 1 — Raising Concerns Form

Holme Grange School
Accelerated Learning Centre

Referral Form

Mame of pupil » Class

Date of Birth Concemn about which subject(s)

Mame of person completing Referral Form

Main reasons for referral

What strategies have already been tried and what was the impact? Ple ase give full details [eg pre and
post scores, any other evidence). This helps to show evidence of the Assess, Plan, Do, Review cydle.

Please provide all relevant scores:
*  Midyis, INCAS, Yellis scores

* |atestProgress Testsoores

* Spelling/Reading/Maths tests and resultsfages

*  Most recent school exam results

Hawve you shared concerns with parents?

Have you explained to parents that they will be invited to a meeting with the SENCO and Head of
School?

Are parents happy for ALC input?

Hawve you completed the SpLD indicators checklist and discussed with parents?

Signature of person completing referral form,

Countersignature of Form Teacher Head of School

Date submitted to ALC
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Appendix 2 —ALC Lessons —an overview

&7) %
Y,
= Holme Grange School ALC Lessons

The Accelerated Learning Centre

The Accelerated Learning Centre is staffed by a large team of specialist teachers with additional
gualifications, enabling them to work effectively with pupils with Specific Learning Difficulties, such as
dyslexia. The ALC is led by two SENCOs and based in two suites of rooms situated within the original
building and the new Eaton grange buildings.

We are a well-resourced department and able to deliver specialist intervention tailored to identified
needs, which mayinclude literacy, numeracy, phonics, socialand emotional support or study and revision
skills.

The Timetabling of ALC Lessons

If ALClessons have been agreed by parentsand the SENCOs, they are timetabled to take place at the same
time each week. We do nottake pupils out of core subjects or favourite subjects, as faras we are able.

The ALC Plans

Pupilswork with a designated ALCteacher, who develops a tailored program of intervention specifically
for the individual, based on a range of available information. The ALC teachers write an ALC Plan, which
outlinesthe pupils’ needs and strengths, long term targets forthe coming yearand short-term targets to
be the focus of lessons for the coming term. Targets are designed to be SMART (Specific, Measureable,
Achievable, Realisticand Time-bound). They are specifically tailored to cover gapsin the pupils’ skills and
so may not always reflect the curriculum being followed in the class. In ALC lessons, links are regularly
made with the classroom, in orderto aid the transfer of skills.

Reviews

ALC Plans are developed at the start of each term and shared with parents, pupils and teachers. At the
end of each term, the ALC Plans are evaluated with comments stating whether targets have been fully or
partially met. This review forms a termly report, which is sent to parents and shared with pupils and
teachers.

ALC Costings and what this includes

ALC lessons are charged as an additionto school fees. ALCfeesare payable termlyinadvance according
to the duration of ALClessons a pupil receives weekly. Currently, this stands at £196.25 for each group of
half hourlessons. Aterm’s notice isrequired, in writing, for lessons to stop.

The ALC package includesall aspects of supportrequired fora pupil and this may vary fromterm to term.
The package includes, butis notlimited to:

18



1-1 lessons, with individually focused targets, which are developed and reviewed termly, in
consultation with parents, pupils and teachers

ALC presence in core lessons scheduled throughout the school yearto enhance liaison.
Regularreview meetings and additional support meetings for parents, as required

Liaison between ALC staff, Heads of School and teaching staff, to discuss pupil needs and
classroom management

Supportwith exams —study and revision skills and organisation of access arrangements
Supportas required with transitions, homework and organisation

Supportfor pupil social and emotional needs as required

Support for parents, including liaison with, administration and arrangements for outside
professionals tovisit

19



Appendix 3 — ALC Screening — an overview

Holme Grange School
Accelerated Learning Department

The Screening Process — an Overview

If thereis concern about a pupil’s progress, whichis not improving despite classroominterventions,
thenthe pupil may be referred to the Accelerated Learning Centre forascreeningassessment.

ALC is staffed by specialist teachers with additional qualifications in the assessment and teaching of
pupils who are finding learning more difficult than expected.

Classteachers, parents or the pupil themselves can make a referral tothe ALC SENCOs. Thisreferral
should go via the Head of School/Head of Department. Usually a meeting would be scheduled with
parentson referral, so that options can be explored, a pathway decided and likely timescales given.
The screeninginvolves an assessor working with the pupil, carrying out more sensitive tests than are
available toaclass teacher.

The assessment takes approximately two hours and covers the pupil’s attainments and underlying
cognitive skills, in order to identify strengths and areas of difficulty, which may be impacting on
learning. The timing of the assessment depends on the assessor’s availability. It may involve the pupil
missingalesson, butitisa one-off event.

The assessment materials used are standardised, which means that the assessor is able to compare
the pupil’slevel in each areatested against their peers nationally.

The assessoristhenable to make tailored recommendations to support the pupil. These are likelyto
include classroom recommendations for teachers to follow. If appropriate, specialist teacherlessons
in ALC may be recommended and the screening will identify specific areas to target. There is an
additional charge for ALClessonsand a term’s notice is required fortuition to stop.

Once the screening is complete, the assessor will invite parents for a feedback meeting to discuss
findings and recommendations. A two page report summarising the screening results, classroom
recommendations, strengths and areas of need is produced. This reportis sent out to parents and
placed in the pupil’s online folder, so that teachers can be aware of the outcomes and
recommendations.

Furtherreferralsto other professionals may be recommended, with suggested time -frames. This will
be explainedinthe feedback meeting.
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